The ability to make a lesson in a foreign language is one of the most important conditions for the effectiveness of the teacher. It can be developed in the framework of University training of students of linguistic and pedagogical directions in the study of the course "Methods of teaching foreign languages" through the use of methodological tasks. In this article we describe the value of methodical tasks for the formation of project skills of students, identified the most common types, examples of educational and methodical tasks of each type.
I. INTRODUCTION
The term "projecting" came to education from the sphere of material production and gradually found its new content. In the process of pedagogical projecting the teacher performs an analysis of the existing conditions of activity, determines its goals and objectives, selects methods, forms and means of training in their optimal combination, plans a system to stimulate the activity of students and their possible difficulties. It is obvious that project skills form the basis of pedagogical activity. Mastering them is carried out in the process of practical activity, but many of them can be formed by students in the period of professional training in the process of studying the methods of teaching foreign languages.
Preparing students for the projecting of lessons is the most important task of the course "Methods of teaching foreign languages." As the survey of students showed, when projecting classes in a foreign language, they experience a number of difficulties. Students can have fairly good language training, know the theoretical provisions of psychology, pedagogy, psycholinguistics, methods of teaching the subject, but it is difficult for them to use this knowledge in the practice of teaching a foreign language. The main difficulties in preparing for the lesson are associated with the definition and formulation of goals, the choice of appropriate methods and forms of training, building the logic of the lesson. In addition, students have difficulties with the choice of tasks that provide the emergence of motivation in students, activating their mental activity. When projecting classes it is not always possible to take into account the different level of training of students, their age and individual capabilities. Some reasons for such difficulties are associated with the peculiarities of transfer of theoretical knowledge gained by students in the practice of learning. This transfer is not immediate, but contains a number of transitional steps. Psychological, pedagogical and methodological knowledge obtained by students in the study of certain disciplines are built in accordance with the logic of each subject. This knowledge is generalized and has a rather abstract character. Practical activity requires the transformation of theoretical knowledge. The obtained information should be combined around a certain practical problem and translated into the language of practical actions [1] . Often, when using reproductive methods of teaching students this does not happen, knowledge remains aloof from the practical problem. Thus, it is necessary to find effective methods and means of teaching students to help overcome the gap between pedagogical theory and practice of teaching foreign languages.
II. METHODS
One of the means can be a methodical task: a task in the process of solving which a model of the teacher's activity aimed at achieving the learning goal is created.
What is the value of methodological problems for the formation of project skills of students?
First, the methodical tasks reflect real situations, the analysis of which allows students to transform and synthesize the knowledge gained in the study of certain theoretical disciplines in advance, even before practice, and use them to solve practical problems.
Second, the methodological tasks used in the process of training, are the learning objectives. Unlike real problems, they are intended for purposeful formation of the corresponding abilities. Students learn to make optimal decisions, to be independent in choosing the ways of their work and activities of students, to interpret the methodological provisions creatively, which creates the basis for the development of methodical thinking. In addition, methodical tasks allow students to take into account the age and individual characteristics of students when planning a lesson.
Third, when solving methodical tasks, students perform a system of actions that allow consciously, reasonably and creatively to think about the logic of the lesson, set goals, select content, choose appropriate methods and methods of organizing the activities of students in the classroom [2] . character, structure and complexity. In teaching students cannot provide all possible types of tasks, so it is necessary to identify those that are aimed at the formation of project skills and can be used in various situations.
III. RESULTS
In our opinion, the development of students ' ability to make classes is associated with the formation of two groups of methodological skills: 1) the ability to understand the goals, objectives and Orient in terms of methodological activities;
2) skills to make a plan for the future classes.
To master these groups of skills, it is necessary to identify the most common types of methodical tasks and organize the activities of students to solve them. All methodical tasks according to two stages of implementation of project activity can be divided into groupsanalytical and constructive tasks.
The first group of tasks is aimed at the formation of students ' skills to navigate in the conditions of methodical activity. Students learn to identify the language material to be studied by students, to update their own psychological, pedagogical and methodological knowledge, to determine the main directions of work, to predict the possible difficulties of students, to analyze the content of textbooks and manuals from different points of view.
Let us consider the typology and examples of educational and methodical tasks corresponding to the analytical group.
1. Objectives for orientation to the subject content of the course focuses on the mastery of project skills such as 1) the selection of linguistic material, which will absorb students; 2) actualization of their own linguistic knowledge; 3) defining the role of this content in the system of linguistic education; 4) establishment of logic of the study the main issues of the content and their interrelationships.
TASK. Formulate the rule of conjugation of strong verbs.
In what form it is presented in various textbooks of the German language?
2. Tasks to determine the age characteristics of students in the development of the subject content, orientation in specific learning conditions are aimed at mastering the skills of students: 1) determine the required level of assimilation of the content and the prospects of its study; 2) identify the main features of the concept or system of operations to be assimilated; 3) determine the theme of the lesson; 4) identify those training activities that are necessary for the assimilation of the material; 5) predict the difficulties and possible errors of students. TASK 1. The teacher asked the students to translate the sentence from Russian into German: "Anna offered us to go to the cinema". After completing the task, he found in the notebooks of some students the following entry: "Anna bot uns an, ins Kino zu gehen". What can be the reasons for the mistake? What are the methods of prevention of data errors can be used by the teacher? TASK 2. Analyze the lesson plan, determine its theme. What are the stages of classes aimed at the development of oral speech of students? What is the complication of speech tasks performed by students? What are the stages of classes are aimed at controlling the assimilation of language material?
The lesson:
1. Oral warming-up.
L.:Heute gehen wir alle zusammen einkaufen. Ja, ja. Wir gehen einkaufen. Jeder kauft sich das, was er will. Also, macht eure Bücher auf, Seite 68. Was seht ihr da?
Students should list everything that is exhibited in the shop -windows. The work can be done in the form of a game.
2. The teacher offers each student to "make purchases". Time is given to prepare for the answer. On the Board is written the question: Was möchtest du kaufen? Warum?
Students give the full answers on the question.
3. The teacher allows students to ask each other what they like more from food and drinks.
Speech patterns are used for conversation in pairs. All that students have learned about each other, they tell the teacher.
The teacher responds with remarks that turn the exercise into a casual conversation, for example: Students answer questions. Then these "conversations" are played out by students in pairs. Similarly, they play another 2-3 dialogue on a given situation.
Assessment of the level of formation of skills of
Dialogic speech of students.
TASK. Verification of self-written work should be educational in nature. To do this, the teacher can use various methods of correcting mistakes of students:
-to emphasize the sentence, which translation from Russian into German made a mistake; -cross out the wrong ending of the verb; -incorrect ending of the verb cross out and write the correct version (or give an indication of which questions need to be repeated); -in the fields indicate the type of error.
Arrange these techniques according to the degree of independence in correcting their own mistakes students. What will guide you in choosing the method of error correction?
3. Tasks for orientation in the methodical Arsenal of means and methods of training are aimed at mastering the skills of students: 1) to update their knowledge about possible ways of organizing educational work, types of tasks and means of training corresponding to the assimilated content; 2) to analyze the content of the textbook in terms of the objectives of educational tasks and the logic of their location; 3) to determine the criteria for the assimilation of the concept or method of action. TASK 1. Determine the purpose of these tasks. Formulate the theme of the class in which they were proposed. 1) Erzählt, was ihr in den Ferien machen werdet. In solving the problems of the second group formed the ability to 1) set goals and plan the activities of students; 2) determine the main activities at each stage of the lesson; 3) choose the means and methods to achieve the goals. In the process of solving constructive methodological problems, students not only analyze the situation, but also create certain "projects" of future methodological activities, choose methods and methods of organizing the activities of students in accordance with psychological, pedagogical and methodological laws. This group of tasks can be represented by the following types.
1. The tasks of teaching goal-setting, the definition of learning objectives and the sequence of their solutions are aimed at mastering by students such project skills as the ability to determine the purpose and objectives of the lesson. TASK 1. For what purpose did the teacher offer the students the following entry?
Bist du verreist? Ja, ich bin verreist.
Ich verreise sehr gern in den Ferien.
In diesen Ferien sind wir mit den Eltern nach Spanien gereist.
Ich hoffe, nächstes Jahr werden wir wieder dorthin reisen.
Describe an option to work towards this goal. TASK 2. Analyze the plan, formulate the theme of the lesson and determine which of its stages are aimed at improving lexical and grammatical skills. What is the complication of speech activity of students? When performing any tasks students carry out active mental activity, and in which case they reproduce the known pattern?
The lesson: 2. The story of students about their Breakfast (it was homework). The group clarifies the information received through questions. The teacher evaluates the stories of students.
3. Teacher talk with the group: who likes to eat for Breakfast. 6. Evaluation of students in the classroom.
2. The task of teaching planning methods, the motivation and organization of the introduction of the new lexical and grammatical material, etc. aimed at developing students ' abilities to plan for problem situations and special assignments, ensuring the emergence of motivation, i.e. skills to plan the formulation of learning objectives, search and selection of learners the essential features of concepts, common methods of action.
TASK. Organize the work on the tongue Twister, the text and the letter a model, taking into account the motives of students to learn a foreign language. 3. The tasks of training planning the control of the level of assimilation of the material are aimed at the formation of skills: 1) to plan the diagnosis of the level of assimilation of the material; 2) to choose the appropriate content and situation of means and forms of control.
TASK. Choose from the proposed methods of control those that can be used at the senior stage of learning a foreign language:
•Testing.
• Read the text and specify the appropriate items in the picture.
• Make a plan in the form of abstracts, using the proposals of the text.
• Read the text and draw … •Answer the question.
• Place the pictures in the order corresponding to the text content.
• Retell the text.
• Translate in writing …
• Ask questions to the text.
• Read and tell why the text is so called.
• Dress the doll according to the description given in the text.
It should be noted that the boundary between analytical and constructive methodological tasks is conditional. The content of one methodical task can be directed to the formation of both groups of project skills.
TASK. Analyze the different options for the introduction of verb forms, 3rd person singular present, presented in textbooks of the German language. Plan a segment of the lesson to introduce this material.
The offered variants of methodical tasks can be used in the framework of various forms of students ' learning methods of teaching a foreign language: for a frontal discussion or illustration of methodological provisionsat lectures, for the organization of individual and group workat seminars and laboratory classes.
IV. DISCUSSION
To sum up, I want to emphasize that the described typology is not final and the only correct one. It is necessary to determine the role and place of predictive skills in project activities. In addition, require specifying the types of teaching tasks by content (for example, task analysis of existing fragments of lessons on the establishment of correspondence between learning objectives and their achievement, the choice of optimal method of the organization of activity of students). However, our experience in the application of methodological problems in the practice of teaching students shows that in the course of their solutions can be successfully demanded language, psychological, pedagogical and methodological knowledge of students. Use in the content of methodical tasks of situations of choice, projecting, determination of connections and establishment of regularities promotes activation of mental activity of students and awareness of their own methodical activity.
